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CHAPTER I
INTRODUCTION
Rationale.—The rural school has been a persistent problem In
American education. One significant reason is that these schools are
located in commtaiities that are hesitant about initiating reform
methods and techniques. The early rural school served its function well.
The social demands of early r\iral life were simple and ”The Three R's"
provided all of the education necessary.^ Social conditions have
changed greatly since the days of the three R's, and life in the rural
commiuiity has become more complex. Changes in the social life of the
rural community have demanded changes in the curriculum of the school.
Many mai’al communities have attempted to modify or expand the ctirriculum
through consolidation.
This merger of smaller luaits into a large vinit has groatly enriched
the curriculum while the consolidation of smaller units into a large
one has solved many problems. It has, on the other hand, created new
ones.
In many Georgia comities a single high school plant serves the
entire county. This school is generally located centrally and most
students have to be transported to and from school. They must leave
i~"
John R. Slacks, The Rural Teacher's Work (Boston: Ginn and
Company, 1938), pp. 3-4*
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when the school day ends. This factor presents a formidable problem to
those who wish to extend the students' experiences through co-curricular
activities. Because many of the experiences necessary for the social and
spiritual development of the child are achieved through extra-class
activities, it is imperative that the consolidated school develop a
meaningful co-cmriculvun activity program if it wishes to keep pace with
the increasing needs of the students.
The Evolution of The Problem.—This problem evolved out of a desire
to determine how a meaningful activity program can be developed that will
provide an opportxuiity for transported pupils to share in its activity.
Contribution to Educational Knowledge.—It is hoped that the findings
of this study will suggest ways in which a consolidated school can
organize a meaningful activity program that will be beneficial to all of
the students.
Statement of The Problem.—The problem Involved in this study was
to examine the extra-curricular activity programs of ten consolidated
high schools in southeast Georgia,
PurTX)ses of The Study.—The purposes of this study have been to
answer the following questions:
1. What type of activities are offered in the ten con¬
solidated high schools?
2. Where are these activities held in the school?
3. How much time was provided each week for these activities?
4* What percent of the total student body was enrolled in
these activities?
5. What percent of the total of the transported students was
enrolled in these activities?
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6. Is participation voluntary or required?
7. How were these activity programs financed?
8. In what way was the extra-class activity program used to
con^jliment the total school program?
9. What were the most popular and least popular activities?
Definition of Terms.—The special terms used in connection with
this study are characterized below:
1, The term, "Consolidated School," as used in this study
refers to the large unit which came into being as a
result of several small units being brought together
in a central locale*
2. The term, "Extra-Curricular Activity," as used in
this study and as discussed by Trump,^ refers to that
area of the total cuiriculum which includes experiences
not usually provided in the typical classroom.
Period of Study.—This study was made during the school year 1957-
1958 and during the 1958 summer session of the Atlanta University summer
school.
Research Procedure.—The method of research used in this study was
the Normative-Survey Method en^jloying the special technique of the
questionnaire to gather the necessary data. The subjects and materials
involved are enumerated below:
Subjects: The subjects involved in this study were the
extra curricular activity programs of ten
consolidated high schools in Southeast Georgia.
Materials: The materials used in this study were a
specifically designed questionnaire, together
with personal letters to principals whose
1
J. Lloyd Trun^), "Class Activities and The Needs of Youth," The
Fifty-Second Yearbook of the National Society for the Study of Education,
Part II, Edited by Nelson B. Henry (Chicago, Ill,: University of Chicago
Press, 1953), p. 160.
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schools were included in the study as well
as data derived from interviews where
necessary.
The following procedural steps were used to achieve the purpose of
this studys
1. Permission to do this study was sectwed from the appropriate
school authorities.
2. Literature pertinent to this study was reviewed, summarized,
and included in the thesis under the proper section.
3. A questionnaire designed to meet the needs of this study was
constructed under the supervision of a competent worker in
the area.
4. During the month of March, 1958, questionnaires were sent to
the principals of the ten schools under study.
5. The data recorded on the questionnaires were organized and
presented through proper tables and figures which, in turn,
were analyzed and interpreted.
6i Conclusions, implications, and recommendations were derived
from the analysis of the data and presented in the finished
thesis copy.
Locale of The Study.-~-This study was conducted in ten counties in
Southeast Georgia and at the home of the writer. However, before these
data were systematically appraised, certain des<a*iptions, which have a
bearing upon the data, should be made. Among other things, the ten
schools involved in this study serve the county and city students in
each of the areas-represented. The Negro population served by these
schools ranged from a low of one thousand five hundred to three
thousand, with most families owning their homes.
The people of Southeast Georgia make a living primarily from the
ptilpwood Industry, a lucrative meat industry, a paper Industry, and
some farming. The population is fairly stable and does not Indicate a
spurt in growth.
5
These ten counties are fortiinate In that all of them have modem
brick school buildings constructed under the State School Building
Authority.
Review of Literature.—A Survey of the literature in the extra¬
curricular field reveals that there are many important phases to be
considered in listing the views of various researchers.
In order to facilitate the discussion of the literature pertinent
to this study, the following sequence of topics will be followed:
1. The origin of extra-curricular activities.
2. Organization of the extra-curricular program,
3. Objectives of extra-cvirricular activities.
4. The activity period in the extra-curricular program.
5. Scheduling the extra-curricular program.
6. Financial accoxuating.
7. Evaluating the extra-curricular program.
The Origin of Extra-curricular Activities.—Without question, it
seems that extra-currlciilar activities have very specific curricular
functions in that they help round out the many-sided development of
students by affording types of educative experiences not provided in the
regular classroom. Speaking of the origin of the extra-curricular pro¬
gram in support of such a theozy, Hagen and Neilson^ say that:
The extra-curricular activity program has had a most
Interesting history. Its natxjre and status, at different times,
have been determined by the religious, political, economic,
and social conditions in society. Primitive man was educated
physically because it was necessary for him to obtain food
and defend himself against his enemies; the Chinese, because of
their policy of isolation, suppression of individuality, and
absence of a universal language^ paid little attention to
physical development.
1
N, P, Hagen and Winifred Neilson, Physical Education for High Schools
(New York: A. S. Bames & Company, 1937), p. 1
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Perhaps a more challenging statement can be seen in the writing
of Frasier^ who comments*
The Greeks and Romans were the first to give extra-curricular
activities an in^jortant place. It formed a major part of their
educational program. Many of the present philosophical ideas
controlling our present program dates back to this early era,
Frazier further states that progress in the sciences cause the
health reason for extra-curricular activities to gain in prominence.
The sponsoring of the kindergarten by Froebel placed a great part in
introducing the extra-curricular activity program into the schools,
2
Barlett points out that the factors in the origin of the extra-
ctirricular program may be svamnarized as follows: "That indoor life
has replaced outdoor life to a large extent. The pl^sical restraint of
the classroom, the improper adjustment of seat and light, tend to develop
postured defects,"
The increased responsibility of the school for the physical and
emotional life of students, as a factor in the origin of the extra-
3
curricular program is characterized by Reeder who states:
Ve are living in a society dominated by a machine age,
which does less strenous work by work which creates great mental
strain because of its monotony; transportation by machines rather
than on foot; concentration of poptilation in large cities, crowded
residential districts; homes contracted in size; families not only
having no back yard, but their rooms are smaller; the disappearance
of the occupation called "chores", which in early days were
assigned to childhood; and often the elimination of child play in
1
George W, Frazier, An Introduction to Mucation for the High
School (New York: Scott, Foresman Co,, 193?), p, 27.
2
Fred Bartlett, Games. Dances and Activities (New York: Clark
Irvin and Company, 1944), P» 27.
3
Reeder, et, al.. The Fundament^s of Public Administration (New
York: Scott, Foresman Company, 1945), p. 27,
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or near the home; lack of country life promoting health as it
should; all of these conditions have created environments con¬
ducive to physical Inactivity. As a result, the school had to
take over this responsibility. Biologically, man must have
physical activity for growth, development and maintainance of
physical and mental health. Just as manual training and home
economics have been transferred as a responsibility of the
school, so is the extra-curricular program being accepted as an
integral part of the educational program.
Foster,^ speaking of the activity program as meeting the needs of the
youth,points out that:
Before a new activity is approved by school officials there
should be ass\u:ance that it will meet a need of the sdhool, that
the students are sufficiently interested in it to support it,
and that there is in the school a teacher who is qualified,
has the tlms, and is willing to direct the activity. In
en5)loying new teachers, school officials should keep in mind
the qualifications needed to direct those activities which the
school operates. All coaches and other sponsors of school
activities should be members of the staff, not outsiders.
Objectives of Extra-Curricular Activities^—Speaking of an extra-
2
curricular activity program, Foster has qualified them in the following
statements:
Every activity should beget civic-social-moral and other
worthwhile values. Thus a greater amount of supervision will
usually be needed by new organizations than old ones; more
by atlietics, dramatics, and similar organizations. In the
second place, school supervision is recommended because it will
protect the reputation of the organization and the school, or
employees must assume a certain responsibility; this responsi¬
bility comes whether the activity or the meeting holds forth
on the school premises or elsewhere. The reputations of the
organizations and of the school must be guarded for Justly or
unjustly parents.
3
Neilson, enumerates the following views about the objectives
1
C. R. Foster, Extra-Curricular Activities in The High School (New




N. P. Neilson, Physical Education for the High School (New York:
A, S. Barnes & Company, 1937), p. 4.
8
of an extra-curricular activity program:
Extra-curricular activity programs should be organized to
determine inter-school or Individual championship, where only
the best from each school is chosen to con5)ote. Their prlmaiy
purpose is to permit mass participation in various activities.
Organization of the Extra-Curricular Program.—The organization
that will be needed to best promote the interests of an extra-curricular
program will be determined by the objectives which that program is
designed to achieve, the size of the school, the extent of the program,
and the nature of the student personnel. The need for organization is
always closely allied with the conplexity of the job to be done. In
support of such a statement is the definition of organization by Sears^
who states:
The term organization is used widely to refer to any
collection of persons, materials, procedtires, ideas or facts,
so arranged and ordered that in each case the combination of
parts make a meaningful whole. An organization of men is an
arrangement of Individuals whereby each member may contribute
to or participate in a joint activity, in conformity with a
planned purpose and procedure, to the end that the talents and
energies of all may be applied economically, effectively, and
harmoniously in the activity.
2
Deam gives some of the chief reasons of organizing an extra¬
curricular program:
All extra-curricular organizations and activities should be
supervised hy the school and should be amenable to school con¬
trol and discipline. In the first place, school supervision is
recommended on the well proved theory that it is necessary if
any organization or activity is to accon^llsh all that it might.
1
Jessie B. Sears, The Nature of The Administrative Process (New
fork: McGraw-Hill Book Company, Inc., 1950), p. 3.
2
T. M. Deam, Socializing Pupils Through Extra-Curricular Activities
(New York: Scott, Foresman and Coii5)8uiy, 1931), p. 324.
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However, he feels that too much supervision is almost as bad as no
supervision because it may stifle spontaneity and make it difficult for
the pupils to develop initiative. The amount of supervision to be ex¬
tended will depend on several factors, such as the type and age of the
organization or activity.
There is reason to believe that not many schools have truly
coaqjrehensive organizations of the extra-curricular activity program.
The elements of organization >iiich appear most frequently are student
leaders and faculty sponsors or advisers for each activity. Another
element often mentioned is that of the student council. After the
Tracy Union High School Stjrvey, Sears made the following recommendation;
There should be a faculty and student council which would
consider all matters concerning the policies and plans for
student activities. Assembly program should be incorporated
into the student activity phase of the school life. At least
a certain nvimber of assemblies should be allocated to the
student-activity council to enable it to stimulate cooperative
effort for the promotion of wortly student enterprises.
The student council should also undertake to secure
community cooperation in the improvement of conditions with
relations to school programs, parties, dances, and other
community social activities.
Perhaps a more comprehensive picture of organization of the extra-
O
curricular program can be seen in the plan deactibed by Wilds:
This plan Involved putting the entire student body into
an association which, with the principal, formed a policy
determining-body, A faculty supervisor of activities assisted
ly students, performed the executive functions. The president
1
Jesse B, Sears, Tracv Union High School Survey (Tracy, California;
Board of Education, 1935), p, 84.
2
Elmer H, Wilds, "The Supervision of Extra-Curricular Activities,"
School Review, XXV (Novraiber, 1917), 659-673.
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of the student association acted as chairman of the senate.
The remaining six members of the senate were the student
chairmen of six boards, athletic, floral, social, music,
morals and literary. Under these were grouped the many other
clubs and activities. All schedules were subject to the final
approval of the supeirvisor, who was ex-officio member of all
boards.
It is but natural that those who are in a position to perceive the
values of extra-curricular activities and to be aware of the hindrances
which may block the achievement of these values should also make
suggestions or lay down principles for such management of the activities
as will attain the alms and overcome the obstacles. Koos^ found in
the literature dealing with extra-curricular activities this comments
"Organization was sometime found to be 'rules to be followed,’ sometimes
'admonitions conceming practices to be avoided or encouraged,' and
sometimes in other ways."
Objectives of The Extra-Curricular Proggram.—The present day
tendency is to recognize positive educational value in the extra-
curricultam, to promote- pupil-centered projects, and to capitalize for
educational growth the natural social and creative aspects of youth.
The objectives, therefore, of the extra curricular program should be
examined carefully before the program is initiated. Speaking to such a
2
point is the report of Tomkins who reported that:
A study was made of 42 high schools of 500 or more en¬
rollment in twenty-two states. Each of these schools was
1
Leonard V. Koos, "Trends in Secondary-School Programs of Studies,"
School Review. XLI (September, 1932), 497-507.
2
E, Tomkins, "How We Can Mminister A Program To All Pupils,"
School Activities (April, 1950), 17-22,
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recommended 137 either the state director of secondary schools or
a professor of secondary education as having an excellent program
of extra-curriciilar activities."
The thirteen specific practices listed below pertain to one of
these three headings:
To meet the need and interests of youth, high school leader¬
ship and staff should study how they can provide adequate extra-
cvirricular activities for all pupils.
Many hi^ schools have a standing faculty committee on extra¬
curricular activities. Through discussion at faculty meetings,
some have special study committees comprised of faculty members
or of faculty members and students. Homeroom discussions Involve
all pupils in a consideration of their part in the program.
Frequently the school assembly is uSed for publicizing reports of
study and discussion to the student body.
Pupils, patrons, and community leaders are invited to share
in developing an extra-curricular activity program, whenever their
help can contribute to the effectiveness of the program. The
extra-curricular program requires that pupils, staff, and community
be well informed as to its goals, organization and activities.
Lyncji^ observes, however, that:
A brief survey reveals that consolidated and rural high
schools used the activity period because of pupil transportation
to and from school. When these schools drew people from con¬
siderable distances, transportation schedules had to be
observed with the results that boys and girls attending the
secondary school could not take part in before or after school
activities. Consequently, many schools designate a period with¬
in the daily time sched'ule for pupil activities. In practice,
this became known as the Activity Period and represented the
means for the majority of the pupils to participate in the extra-
cxwricular activities.
Pursuing this point further. Lynch states that:
It was the experiences of these schools that the activity
period offered greater possibilities for the wide spread
development of extra-curricular activities, although in many
1 —





instances such organization failed because faculty and pupils
were not ready for such a step.
The Activity Period in the Extra-Curricular Program.—It seems that
each school must decide for itself whether or not to make use of an
activity period. In a study of 10,925 high schools in the United States,
Ton^jkins^ fo\and thats
The use of the activity period is related to the size of
the school. The larger the school the less likely it was to
make use of an activity period. He found that approximately
two-thirds of the high schools reported that they had an
activity period. It was used in forty percent of the schools
with an enrollment of 1000 or more,**
2
Mogill found, in his study of 613 schools, that the homeroom met
daily in the morning for an average of 24 minutes,
3
Edmondson, Roemer and Bacon state that: "Consensus of opinion and
practice favor a period of somewhere between thirty and forty minutes in
length." They state further that "the short check period of from five
to fifteen minutes at the opening of the school day used in many schools
should not be confused with, nor substituted for the regular homeroom
period dedicated fundamentally to guidance,"




Ellsworth Tonpkins, "The Activity Period in Public High Schools,"
n, S, Office of Education Bulletin. (Washington, D, C., 19513, NO. 19, p. 13,
2
R, C, Mogill, "Educational Values of the Homeroom," Bulletin of the










Scheduling the Extra-Curricular Program.—One factor which can make
or break the activity program is that of scheduling. In most Instances
clubs and athletic programs are scheduled after school hours.. This
arrangement prohibits many students from participation primarily because
of home responsibilities or after-school jobs. It also prohibits or
greatly reduces the participation of the transported students.
Johnston and Faunce^ recommend
scheduling an activity period as a regular part of the day at such
time as to offer the least possible conflict with work and his
schedules.
The writers also feel that the noon hour offers a fine opportunity for an
alternate activity period or for the sole one in schools where all students
remain at school during the noon hour.
2
Terry suggests, "The assigning of periods during the regular
school for the work of pupil organizations," because he feels that it
breaks down one of the most significant differences between curricular
and extra-curricular activities and gives some ground for the prediction
that the distinction ultimately disappears entirely.
Financial Accounting.—The recent growth of extra-cuiricular
1
Edgar G. Johnston and Roland C. Faunce, Student Activities in
Secondary Schools (New York: Prentice-Hall, Inc., 1952), p, 119.
2
Paul W. Terry, "General Survey of Practices: Junior High Schools,"
The Twenty-Fifth Yearbook of the National Society for the Study of
Education (Bloomington, Ill.} 1926), p. 33.
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activities has introduced new problems into the school administration
of finances connected with these activities.
McKow^ speaks of a permanent system of accounting and feels that
a wis4> hsmdling of the purse will help to insure a helpful correlation
and constructive supervision of the activities.concerned.
Junior high schools more frequently than any other type of school
have periods set aside for extra-curricular activities other than the
assembly and homeroom. Likewise, the frequency of meetings and the time
of day at which they meet are lacking in uniformity. The issues of
time of day and length of meetings in the administration of extra¬
curriculum activities must be answered by every school in light
of its own conditions and experiementation, but the experience of one
principal in a six-year school of 500 pupils is worth recounting
breifly. Shouse^ reports trial of an activity period of 35 minutes in
mid-fdrenoon which for several reasons did not work out so well.
The chief objection to the morning period was that the
work of most of the clubs was not suited to a period of set
length. The orchestra needed at least a hour for practice.
Clubs could not make excursions. The Boy Scouts, the Girl
Scouts, the athletic clubs, the band, the glee club ...in
fact nearly all of the clubs found that the definite time
limit interfered with their proper functioning and consequently
pupils lost interest. In addition to this important objection
there were two other objections to a morning period. First,
the transition from class work to club activities and back
again to class work involved some loss of time and momentum.
Second, the middle of the morning weis the best time for the
pupils to do mental work. Since the major part of the club
work was manual, the best part of the day was not used to the
best advantage.
1
R, D, Shouse, "High School Clubs," School Review. XXXVI (Febniary,
1928), pp. 141-146.
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Shrouse^ tried placing the extra-curriculum period at the end of the
school day, from 2;35-3sl0, and reported that the objections to the
morning period were overcome and that other anticipated difficulties did
not materialize. This arrangement gave a period of indefinite length
without interfering with the schedule work pf the classrooms.
The school that provides a favorable situation for loose practice
in handling money is little short of criminal. The crime is so much that
some pupils, teachers, board members have an easy chance to be dishonest.
O
Ehnas in an article, "Central Treasury for all Activities," states that:
Misappropriation of funds by student treasurers, duplication
of functions and activities pron^jted many school boards to create
a central treasury that acta as a clearing house for all the
problems connected with the accoiaatability of all co-cvirricvilar
fluids.
3
Fretwell sumed up the entire situation when he wrote:
The school activity program has grown up with no plsuining of
its financial problems—that the schools need eis good an accounting
system for this extra-curricular fund as it does for the school
fluids administered by the Board of Education, for the protection
of all concerned.
A Committee of high school principals^ in Kansas made a study of
activity funds and gave recommendations to the Board of Education.
1
E. D. Shrouse, on. cit.. p. 143.
2
C. W, Ehnes, "Central Treasury for all Activities," Clearing
House. XXVI (September, 1951), 30-34.
3
Elbert K. Fretwell, Extra-Curricular Activities in Secondary Schools
(New York: Houghton-Mlfflln Company, 1931), p. 445*
4
G. L, Celand, "A Centralized System of Accounting for Studdnt
Activity Funds," The Bulletin of The National Association of Secondary
School Principal. XXVIII (January, 1944), No. 119, pp. 29-46.
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The committee made seven recommendations as statements for activity fund
accounting. Two of the recommendations ares
1. All disbursements should be made by bank check with
supporting voucher. In the signing of voucher and check
at least two signatures, those of the high school principal
or superintendent and the sponsor of the Individual activity
accounting should be required.
2. That the best accounting pix)cedure and educative practice
implies cooperation of each separate account under a planned
budget as Isurgely as possible with the cooperation of the
students of the school.
The Springfield, Missouri, Senior High School^ vests the regulation
of activities funds in a board of control, which includes all faculty
sponsors, student treasurers, the director of the school bank, and the
principal.
The healthy growth of extra-curricular activities depends upon the
use of sound methods of financial organization and administration. In
2
support of such beliefs in the concluding statement of Mock who
recommends:
1. One of the most effective methods is to establish a general
or activity fund to which all sources of income contribute
and from which all expenses are paid.
2. An agreement with the local bank by which no check can be
paid vualess it beaurs the o. k. of the principal, has done
much to guard against undue e3q)enditures and irregularities
in the use of fvinds.
3. Some schools in communities without banking facilities have
organized school banks to handle activity funds and at the
same time to give practical experience to students in the
1
Regulations for Handling Funds of Activities. Organizations, and
Agencies of Senior High Schools. Springfield. Missouri. (September 5»
1950).
2




4. Some states now have laws that require each school to have
as a bonded treasurer, some teacher who is responsible for all
funds that come to the school from other than public sources.
The Junior High School of Springfield, Missouri^ reported a city¬
wide system of accounting for activities funds. An activity fund
committee consisting of three teachers, at least one student, and the
principal regulates and supervises the activities fimds in each school.
Evaluating the Extra-Curricular Program.—Evaluation is concerned
with all-round development of the student. It is the process of gathering,
recording, and integrating evidences of the changes in behavior of
students as a result of their co-curricular activities experiences. Be¬
cause the primary purpose of evalualtion is to gather evidences of all
kinds of changes in the total personality of the student, mamy methods
2
and types of techniques have been proposed, Adolph Unruh, writing on
"Some Criteria for Evaluating a Program of Activities," believes that the
activities and e:q3eriences must be of enlightening nature, elevating,
cultural and give an opportunity for growth. He sums up the salient
points of his article into a check-list to be used by persons interested
in school activity programs and evaluating a given organization.
In connection with evaluating the activities, McKown^ is of the
1
An Activities Accounting System for the Junior High Schools of
Springfield. Missouri (January 29. 1951.)
2
Adolph Unmh, "Some Criteria for Evaluating a Program of Activities,"
School Activities. SXI (September, 1949), pp. 3, 4, 14.
3
Harry C, McKown, Extra-Curricular Activities (New York: The MacMillan
Company, 1952), pp. 634-635.
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opinion that the simplest form of measurement is an expression of
opinion concerning the item to be evaluated, and the device which may be
used in ejqjressing opinion include simple reaction of like and dislike,
scope and rating cards. These evaluations be made Iqr administrators,
sponsors, participants, parents, patrons, and by competent outside
critics.
Most workers have assumed that extra-curricular activities were good.
Some have contended that the great volume of participation and the fact
that they represent spontaneous interests and are so much life-like
prove their worth. Investigations have reported heavy weights of
favorable opinion on the part of teachers and principals. Commenting
towards such an opinion is the report of Bellingrath^ who states;
That pupils elected to office are superior to others in
respect to intelligence, school marks, occupational and socio¬
economic status of parents, attitudes towards the school,
diversity of interests and activities, selectingmore difficult
subjects to study, and continuation of education into college.
Perhaps a more comprehensive statement can be seen in the writings
of Broim^ who supports the same frame of reference when she concluded;
Officers with larger constituencies tended to be superior
to those with smaller constituencies. Mora boys were elected to
office, and they were a few months older than other boysj but the
girl officers tended to be younger than other girls; while members
tended to be superior to non-members,
A conclusive evaluative study of extra-curricular activities
supporting the previous points of view are the conclusions of
1
G. C. Belllngrath, "Qualities Associated with Leadership in
Extra-Curricular Activities of the High School," Contributions to
Education. Teachers College (New York, 193D), p. 57.
2
Marion Brown, "Leadership Among High School Pupils," Contributions
to Education. Teachers College (New York, 1933)» 167
19
Eaton and Shannon^ who states
That leaders in extra-curricular activities were fotuid superior
to the best scholars, and these in turn to random groups of pupils
in respect to a niamber of factors indicative of success in post¬
school careers, such as education beyond high school, income,
honors, etc. Apparently the leaders had what it takes to succeed
in life, but there is, of course, wide differences of opinion as to
what constitutes success in life.
1
Dorotl^ Eaton and J. R, Shannon, "College Careers of High School
Athletics and Non-Athletics,** School Review (1934), pp* 356-361,
CHAPTER II
PRESENTATION AND ANALYSIS OF DATA
Introductory Statenient.-»The purpose of this chapter will be to
present, analyze, and interpret the data derived from the returned
questionnaires received from the ten accredited Negro high schools in
Southeast Georgia cooperating in this study. The presentation, analysis
and interpretation of the data will be organized vmder the following
captions; (l) general information concerning the schools returning the
questionnairesj (2) the types of activities offered in the ten con¬
solidated schools; (3) where the activities are held in the school; (4)
the length of the activities; (5) the total number of students enrolled
in these activities; (6) the percent of transported students enrolled in
these activities; (7) how the activity programs were financed; (8) how
the activity program complements the total school program, and (9) the
most popular and lewt popular activities.
General Information.—The basic data on the ten consolidated Negro
high schools which participated in the study of the co-cuiricular programs
are presented according to the following plan:
1. Name emd location of schools.
2. Total enrollment.
3. Enrollment of boys and girls, respectively.
4. Enrollment of schools by groups.
20
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5« Total nmber of teachers in the schools.
6, Number of periods in daily program,
7. Length of periods in daily program.
These seven categories of the data in Table 1 will be treated
separately \inder the respective headings above.
TABLE 1
GENERAL . INFORMATION ON THE TEN CONSOLIDATED HIGH SCHDOLS
IN SOUTHEAST GEORGIA
**'^*"'"""***""*'"***""'"""‘™"’**™ "SiroTlment Teachers No. of
City High School Boys Girls Total Male FemaleTActivi-
ties
Americas Sumter High 132 139 271 4 9 13 14
Brunswick Risley High 363 408 771 10 18 28 la
D6u:ian Todd-Grant High 146 157 303 4 7 11 13
Douglass Carver High 178 192 370 5 12 17 13
Fort Valley Hunt High 234 258 492 6 12 18 U
Liberty County Liberty County
High 237 265 502 6 13 19 14
Montezuma Macon County
High 127 150 277 3 5 8 11
Tifton Wilson High 233 246 479 5 10 15 13
Waycross Center High 315 305 620 6 18 24 U
Woodbine Ralph Bunch
High 177 196 373 10 7 17 13
Total 2142 2316 U58 59 111 170
Location of Schools.—The ten schools concemed in t&is study were
located in Southeast, Georgia, and are typical of the accredited Negro
high schools in the State of Georgia. They are located in the larger
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cities and rural areas of Southeast, Georgia. Table 1 reveals that the
ten schools show a representative spread or range in size, in total number
of teachers, enrollment total, and by sex. The detailed treatment of
these data follows;
Total Ebmllment^-^The data on the total enrollment of the ten schools
as presented in Table 2 reveal the following specific factsj the enrollment
in the reporting schools ranged from a low of 271 to a high of 771 with
TABLE 2
DISTRIBUTION OF UJROLLMENT OF THE TEN SCHDOLS ACCORDING




Sumter High 132 139 271
Risley High 363 408 771
Todd-Grant High 146 157 303
Carver High 178 192 370
Hunt High 234 258 492
Liberty County High 237 265 502
Macon County High 128 150 277
Wilson High 233 246 479
Center High 315 305 620
Ralph Bimche High 177 196 373
Totals 2142 2316 4459
a combined total of 445$« The number of students in the smaller schools
are comparable to the number of students in the larger schools in relation
to boys and girls, respectively. This indicates that the ratio of boys and
23
girls in all ten schools is somewhat typical for all the schools with
the exception of one school that reports more boys than girls.
Enrollment of Bovs and Girls. Respectively.—The data on the ten
schools as presented in Table 2 reveal that there were 2,142 boys and
2,316 girls with a combined total of 4»458. This indicates that the
schools in this area are fort\mate in that most of the boys remain in
school. The close ratio of boys and girls would appear to support this
thesis.
Number of Teachers in the Schools.—In Table 3» the total of 170
teachers employed ranged from a low of 8 to a high of 28, with 59 males
and 111 females, respectively. It is revealing to note that the largest
TABLE 3












24-28 16 27.11 36 32.43 52 30.58
19-23 6 10.16 13 11.71 19 11.17
14-18 26 44.06 41 36.93 67 39.41
9-13 8 13.55 16 i4.a 24 14.11
4- 8 3 5.08 5 4.50 8 14.70
Total 59 99.96 111 99.98 170 99.97
number of male teachers fell in the bracket 14 to 18, while the
largest number of female teachers fell in the same bracket. This would
appear to indicate that, on the basis of classroom average daily attendance.
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on a whole, would be fairly distributed in terms of class load, with the
pupil-teacher ratio being 26 to 1.
Number of Periods in the Daily Schedule.—Table 4 presents the data
concerning the nxjmber of periods in the daily schedxiles of the ten
participating schools.
TABLE 4










The data reveal that the nianber of periods in the daily schedules
ranged from six to seven periods a day. Two or twenty percent of the
schools used a six period day schedule while 8 or 80 per cent of the
schools used the seven period day schedule. It is interesting to note that
all of the largest schools enrollment used a seven period daily
schedule.
Length_of Periods in Daily Schedule.—It is interesting to note
in Table 5 that the range in length of time provided for these activities
daily was from 50 to 55 minutes, with the length of time on a weekly
basis ranging from 250 to 275 minutes per week. This would Indicate that
the time schedules in these schools are comp6U?able with high school time
schedules all over the state.
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TABLE 5
LENGTH OF PERIODS IN DAILY SCHEDULE WITH FREQUENCIES
AND PERCENTAGES
Minutes Distribution of Resnonses
Days Frequency Weekly Percentage
45 0 0 0 00
50 5 2 250 20
55 5 8 275 80
60 0 0 0 00
Total 10 100
The Types of Activities Offered In the Ten Consolidated Schools.—
At this point, all activities reported by principals as existing in the
ten consolidated high schools of Southeast, Georgia, will be considered.
The questionnaire sought for its pertinent data that all extra-activities
be checked that were in operation in the school. Table 6, page 26,
revealed the following; there were fourteen distinct activities in which
the students of these schools participated. There is almost a uniformity
of extra-curricular offerings in the ten schools, however, the size of
the school appears not to be a determining factor in the number of
activities in operation. The number of times that the activities were
mentioned was from a low of seven responses to a high of ten, with the
largest number of responses being ten. This uniformity in the responses
on the questionnaires and the activities offered in the ten schools,




DISTRIBUTION OF THE TYPES OF ACTIVITIES OFFERED IN THE TEN







Football 7 . 268
Basketball 10 1256
Band 10 288
Mixed Chorus 10 592
School Paper B 157
Hi-Y 10 198
Tri-Hi-Y 10 210
Honor Society 10 93
Track 7 354
N. H. A. 10 526
4-H Club 10 613
Baseball 10 91
School Patrol 10 385
Glee Club 10 518
Where Activities are Held In the School.-^Table 7, page 27, Indicates
where the extra-curricular activities were held in the school. Places
listed where activities were held included: gypiasivun, athletic field,
classroom, auditorium, special room and others.
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TABLE 7
DISTRIBUTION OF RESPONSES CONCERNING WHERE ACTIVITIES
ARE HEID IN THE SCHOOL
Activity






cd Athleticfield Classroom Auditorium SpecialRoom Other Total
i
Football 10 7 7
Basketball 10 4 2 4 10
Band 10 3 7 10
Chorus, mixed 10 3 7 10
School paper 10 7 3 10
Hi-Y 10 10 10
Tri-Hi-Y 10 10 10
Honorary Society 10 . do 10
Track 10 7 7
N. H. A. 10 10 10
4-H Club 10 10 10
Baseball 10 10 10
School Patrol 10 10 10
Glee Club 10 2 5 3 10
The Total Number of Students Enrolled In These Activities.—The data
on the questionnaire indicating the toted ntunber of students enrolled in
these activities as presented in Table 8, page 28, reveal the following:
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TABLE 8
DISTRIBUTION OF ENROLLMENT IN ACTIVITIES INDICATING PERCENT





Number Percent Number Percent Number Percent
Football 268 9.72 0 00 268 4.82
Basketball 953 34.50 303 10.81 1256 22.63
Band 162 5.87 126 4.51 288 5.19
Mixed Chorus 211 7.65 381 13.65 592 10.66
School Paper 65 2.36 92 3.30 157 2.82
Hi-Y 198 7.18 198 3.56
Honor Society 37 1.34 56 2,01 93 1.67
Track 187 6,78 167 5.98 354 6.37
Tri-Hi-Y 210 7.53 210 3.78
N. H, A, 526 18,75 526 9.48
4-H Club 204 7,40 409 14.66 613 11.04
Baseball 91 3.30 0 91 1,70
School Patrol 175 6,35 210 7.53 385 6.95
Glee Club 207 7,51 311 11,14 518 9.33
Total 2758 99.9 2791 99.9 5549 100.00
the number of boys participating in the twelve activities indicated
ranged from a low of 37 to a high of 953 or 34»50 percent for basketball;
whereas the girls ranged from a low of 56 or 2,01 per centfor the honor
society to a high of 526 for 18,25 percent for N. H, A. For the total
group of participants, the participation ranged from a low of 93 or 1,67
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per cent for the honor society to a high of 1,256 or 22.63 percent for
basketball. It is interesting to note that while the highest concentra¬
tion of participation in any activity is basketball, the next highest
concentration is 613 or 11.04 pQr cent for the N. H. A. Club. This is
indicative of the array of interests and unpredictable interests on the
part of students when proper guidance in extra-curricular activities is
not provided.
The Percentage of Transported Students Enrolled in Extra-Curricular
Activities.—^The data indicating the nvunber of transported students en¬
rolled in extra-curricular activities vhown in Table 9, page 30, reveal
the following: the boys ranged from a low of 48 or 4*62 percent to a
high of 192 or 18.49 percent, while the girls ranged from a low of 68
or 5.67 percent to 200 or 16.67 percent. This indicates that on a
whole more transported girls are participating in extra-curricular
activities than transported boys. While this is not a condemnation of
the extra-cvffricular program, it would appear that a re-examination of the
program should be considered. It would also appear that the number of
students enrolled in the smaller school was comparable to the participating
number in the larger schools. The largest number of participating
transported boys and girls were concentrated in one school, while the
smallest nvunber of participating transported boys and girls were
concentrated in one school. This indicates that some schools have more




DISTRIBUTION OF ENEOLmENT OF TRANSPORTED STUDENTS ENROLLED




Number Percentage Number Percentage No. Percent
Sumter High 48 4.63 68 5.67 116 5.08
Risley High 72 6.94 85 7.09 157 7.02
Todd-Grand High 85 8.18 107 8.75 192 8.58
Carver High 108 10.40 117 9.75 225 10.05
Hunt High 140 13.48 157 13.09 297 13.23
Liberty County High 192 18.49 200 16.67 392 17.52
Macon County High 86 8.28 94 7.84 180 8.04
Wilson High 81 7.80 97 8.08 178 7.90
Center High 112 10.80 126 10.50 238 10.63
Ralph Bunch High 114 10.98 149 12.42 263 11.75
Totals 1038 99.9 1200 99.9 2238 99.9
How the Activity Programs are Financed.—Table 10, page 31, presents
the data concerning how the activity programs are financed.
All ten schools indicated that for the most part, activity programs
are operated and maintained on a self-supporting basis. The Boards of
Education offer limited financial aid in some areas, there is no vuiiformity
in the areas in which help is given in relation to similiarities among
schools, however, this does not, indicate that the schools receive no
financial aid for other sources. Table 11, page 32 indicates the areas
in which the schools receive finemcial aid from other agencies and sources.
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TABLE 10
DISTRIBUTION OF FINANCIAL AH) FROM BOARDS OF EDUCATION IN SPONSORING







Equipment Expense Dues other
Americus 0 0 0 0 0 X
Brunswick 0 0 X 0. X X
Darian X 0 0 0 0 X
Douglass X 0 0 0 0 0
Fort Valey X 0 0 0 0 X
Liberty County 0 0 0 0 0 0
Montezuma X 0 X 0 X X
Tifton 0 0 X 0 0 X
Waycross 0 0 X 0 X X
Woodbine X 0 d 0 X X
"X” indicates some financial help.
"0” indicates n6 financial help.
Specifically, these agencies and sources are Parent-Teachers Associations,
local merchants interested in the activity program, community clubs,
and income from school functions. While these fiinds are not adequate to
meet all of the needs of the extra-curricular programs, they do make it




DISTRIBUTION OF SOURCES OF FINANCIAL AID IN SPONSORING
EXTRA-CURRICULAR ACTIVITIES IN THE TEN SOUTHEAST
GEORGIA HIGH SCHOOIS
High Schools Transportation Uniforms Equipment Medical
Exoense
Dues other
Sumter High X X X X X X
Risley High X X X X 0 X
Todd-Grant High 0 X X X X X
Carver High X X X X X X
Hunt High 0 X X X X X
Liberty County
High 0 X X X X X
Macon County High X X X X X X
Wilson High X X X X X X
Center High X X X X X X
Ralph Bunche High 0 I X X 0 X
"X" indicates financial help.
"O" Indicates no financial help.
How the Acltivitv Programs Complement the Toted Schiyol Program.—
Table 12 presents the data on how the activity programs conqjlement the
total school program. The schools were asked to indicate their opinions
by checktog (l) a great deal, (2) some, or (3) not any. The data reveal
that 10 or 100 percent checked a great deal. This would indicate that
the means of evaluating extra-curricular programs in these schools need
Improvement, Other questions related to the development of the extra¬
curricular programs will be treated in the following section.
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TABLE 12
DISTRIBUTION OF THE RESPONSES OF PARTICIPATING PRINCIPALS AS
TO THE EXTENT TO WHICH THE EXTRA-CURRICULAR PROGRAMS
AID IN KEEPING PUPIIS IN SCHOOL.
Evaluation








A great deal 5 3 2 10 100.00
Some 0 0 0 0 00
Not any 0 0 0 0 00
Total 5 3 2 10 100
Results of the Extra-Curricular Activities.—In this section of the
questionnaire the participating schools were confronted with a question
as to the resxjlts which had come from the activities. There were ten
itans or outcomes listed to assist schools in checking the results. The
items as they appeared on the questionnaire were: (l) improved scholar¬
ship; (2) added interest in the school; (3) improved class loyalty;
(4) better school spirit; (5) individual development; (6) good character
training; (7) better social development; (8) better citizenship; (9)
lowered school scholarship; and (lO) lowered school morals* Table 13,
page 34» shows result of this part of the inquiry.
TABLE 13
DISTRIBUTION OF RESPONSES OF PARTICIPAriNG SCHDOIS IN ANSWER TO THE QUESTION, “WHAT





Social-Civic -Moral Physical- Athletic
1







1 Per Cent *1ia Per cent
® .
Per Cent Number Per cent Number Pen cent
a>
.n
Per cent Number Per cent
Imnroved Scholirshio 97 12.91 82 L4.O4 47 24.10 16 1-5153 13.28 47 Ilf7? 7? 38f49 118 17.82
Added interest in
school 114 15.26 97 L6.62 10.76 18 17.48 36 16.43 51 12.46 37 12.00 9^? 13.89
lB5>roved class loyaltj 75 10.04 62 10.62 28 U.36 10 9.71 27 12.32 62 15.46 19 10.16 78 11.78
Better School spirit 68 9.10 71 L2.16 31 15.89 17 16.50 38 17.35 49 12.22 U 7.49 69 10.42
Individual Develop¬
ment 177 17.00 94 L640 19 7t74 9 8.74 31 14.15 40 9f98 9 4t81 85 12.68
Good Character train¬
ing 72 9.63 10.27 1? 5.12 8 7t77 19 8.67 15.22 1;? 6.42 97 U.65
Better Social Develop¬
ment ?7 11.6Z. ?7 9i7^ 8.20 14 13.59 17 7.76 4? 10.48 1^ ?t55 74 11.17
Better Citizenship 107 14.32 61 10.44 21 10.76 11 10.68 22 10.44 49 12.22 8 4.28 49 7.40
Lowered School Scholar*
shin 0 0 0 0 0 0 0 0 P 0 0 0 P P 0 P
Lowered School morals 0 0 p 0 Q 0 0 0 P 0 p 0 p P 0 0
Total 747 99.9 184. 121 .22r9 103 100 219 100 /,ni ■22f.9 I87 22i2. 662 99.9
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Table 14 presents the data concerning the most popular activities
in the ten schools on tha basis of ptudebt choice and reveals the
following: basketball ranked first in all ten schools for boys and
TABLE 14
DISTRIBUTION OF THE MDST POPULAR ACTIVITIES ACCORDING TO
RANK, ORDER AND PERCENTAGE IN THE TEN SOUTHEAST,
GBDRGIA SCHDOLS
Activities Boys Girls Total Per Cent Hank
BasketbeuLl 1900:l 1600 3500 74*99 1
Football 1830 1450 3280 73*55 - 2
Band 1321 1232 2553 57*25 3
Mixed Chorus 1280 1150 2430 54*49 4
4-H Club 890 1012 1902 42.65 5
School Paper 910 818 1728 38.75 6
Glee Club 812 902 1714 38.43 7
Honoraiy Society 301 612 913 20.47 8
School Patrol 480 401 881 19*78 9
N. H. A. 282 350 632 U*17 10
Tri-Hi-Y 432 432 9*68 11
Track 270 160 430 9*64 12
Baseball 277 130 407 9*12 13
Hi-Y 372 372 8.34 14
girls with 1,900 and 1,600 for boys and girls, respectively for a total
of 3,500 or 74*99 per cent, while football polled a close second in re¬
lation to rank, the band and mixed chomiS were ranked third and fourth.
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respectively. It Is interesting to note that on a popularity basis, the
honor society ranked eighth with 20.47 per cent of the students in
agreement. This would appear to indicate the popularity and drawing
power of sports in the public schools.
Table 15 presents the data on the "yes", wid "no" responses to the
question, "Does the extra-curricular program aid in keeping students
in school?" The responses were one hundred per cent of all schools in
the three groups. This would indicate the lii5)ortance of the extra¬
curricular program on the part of the schools and should be one of their
TABLE 15
DISTRIBUTION OF THE "YES" AND "NO" RESPONSES TO THE QUESTION,












Yes 5 3 2 10 100.00
No 0 0 0 0 00.00
Total 5 3 2 10 100.00
most valuable assets.
Table 16 presents the data of the response to .the question, "Are
extra-curricular activities scheduled?" It was revealed that in 7 or 70
per cent of the schools, the responses were "yes", while three or
30 per cent indicated that the activities which were held were understood
to operate on their own schedule while no school-^ide schedule was set
up for an activity period. It was Interesting to note that three "no
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TABLE 16
DISTRIBUTION OF THE "YES" AND «NO« RESPONSES TO THE
QUESTION, "ARE EXTRA-CURRICULAR ACTIVITIES
SCHEDULED?"
Distribution of Resnonses
Number Percent Number Percent Total Per :0ent
"Yes" Responses "NcP Responses Total Responses
Items in
Respect to
Schedule 7 70.00 3 3.00 10 100.00
response" were from smaller schools. This would appear to Indicate that
a study of the extra-curricular programs in these schools should be
undertaken.
The data concerning the time of day in which the activities were held
Are presented in Table 17 and reveal the following: the last period in
the day ranked first with Six or 60 percent of the schools so indicating,
with 3 or 30 per cent scheduling the activity the first period after
lunch, and one or 1 per cent before the lunch period. This Indicates




DISTRIBUTION CONCERNING THE TIME OF DAY IN WHICH THE ACTIVITY
WAS SCHEDULED IN THE TEN CONSOLIDATED SCIDOIS IN SOUTH¬
EAST, GEORGIA






First Period in the
morning 0
Period Before Lunch 1 10 3
During Lunch Hour 0
First Period After
lunch 3 30 2
Last Period in the Day 6 60 1
Immediately after School 0
During the evening 0
Total 10 100 3
Table 18, page 39, presents data concerning the frequency of meeting
of extra-curricular activities, which reveals the following; 6 or 60
percent of the school indicated a daily meeting, while 2 or 20 percent
met Irregularly and 1 or 1 percent met weekly. It was revealing to note
that the schools that indicated daily meetings of the activities were
in Group III, or the schools with the largest enrollments. This would




DISTRIBUTION OF THE RESPONSES AS TO THE FREQUENCY OF ACTIVITY
MEETINGS IN THE TEN CONSOLIDATED SCHOOLS










The data concerning the number of co-curricular periods which
constitutes the average program are presented in Table 19 and indicate
the following: 7 or 70 per cent of the schools indicated five periods
per week schedule, while 2 or 2 percent two periods per week, and one
only the one period or less per week. This appeaurs to indicate




DISTRIBUTION OF THE RESPONSES CONCERNING THE NUMBER OF
CO-CURRICULAR PERIODS WHICH CONSTITUTE THE AVERAGE












5 7 7 70.00
2 2 2 20.00
1 1 1 10.00
Total 1 2 7 10 100.00
The data on the distribution of the responses pertaining to the
outstanding problems encountered in the extra-curricular program Are
presented in Table 20 emd reveal the following; the most outstanding
problem was finance with 8 or 19*04 per cent of the responses so
indicating. It was interesting to note that the lack of time ranked
third as indicated by 4 or 9*52 percent of the responses. This would
support the accuracy of the data‘indicated in Tables 9, 10, 17 and 18




DISTRIBUTION OF RESPONSES CONCERNING OUTSTANDING PROBLEMS OF









Finance 8 19.04 1
Scheduling 7 16.66 2.5
Lack of Trained
Personnel 3 7.14 4.5
Lack of Facilities
and Equipment 7 16.66 2.5
Student's Choice of
Activities 4 . 9.52 3.5
Increased Student
Participation 2 4.76 5
Lack of Time 4 9.52 3.5
Lack of Interested
Sponsors 3 7.14 4.5
Co-ordination of
Program 4 9.52 3.5
No Outstanding
Difficulties 0 00 0
Total 42 99.9 5
CHAPTER III
SUMMARI, CONCLUSIONS, AND RECOMMENDATIONS
1
Problem and Methodology.—The problem involved in this study was to
examine the extra-curricular activity programs of ten consolidated high
schools in Southeast, Georgia during the school year, 1957-1958.
Purposes of the Study.—^The purposes of the study have been to answer
the following questions:
1. What type of activities are offered in the ten consolidated
high schools?
2. Where are these activities held in the school?
3. How much time is provided each week for these activities?
4. What percent of the total student body are enrolled in
these activities?
5. What percent of the total transported students are enrolled
in these activities?
6. Is participation voluntary or required?
7. How are these activity programs financed?
8. In what way is the extra-class activity program used to
complement the total school program?
9. Which are the most popular activities in the extra-curricular'
program?
Definition of Terms.—The special terms used in connection with this
sti»iy are characterized below:
1. The term, "Consolidated School," as used in this study refers
to the large single unit which came into being as a result of
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several small units being brought together in a central
locale.
2. Th* texm^ "Extra-Curri^lar Activity," as used in this study and
as 'discussed by Trump,^ refers to that area of the total
curriculum which includes e3q)eriences not usually provided in
the typical classroom.
Locale and Experimental Design.—Significant aspects of the locale
and experimental design of this research are indicated in the sequential
statements to follow:
Locale.—This study was conducted during the school year, 1957-1958,
and during the 1958 summer session of the Atlanta University svranner
school.
Research.—The method of research used in this study was the
Normative-Survey en^doying the special technique of the questionnaire
to gather the necessary data.
The subjects.—The subjects involved in this study were the extra¬
curricular activity programs of ten consolidated high schools in South¬
east, Georgia.
Instruments.—The instruments used in this study were a specifically
designed questionnaire together with personal letters to principals whose
schools were involved, as well as data derived from interviews where
necessary. A specifically designed questionnaire was constructed and
validated under the competent supervision of a faculty member of the School
of Education, Atlanta University, The pattern of the questionnaire was
constnicted and adhered to in order to guarantee that the same dAta, in
1
J, Lloyd Trun^), "Extra-Class Activities and The Needs of Youth,"
The Fifty-Second Yearbook of The National Society for The Study of
Education, Part II, Edited by Nelson B, Henry, (Chicago, 1953), p. 160.
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terms of kind and scope, would be obtained from each of the participating
schools.'
The following procedural steps were used to achieve the purposes of
this, study:
1. Permission to do this study was secured from the proper
school authorities,
2. Literature pertinent to this study was reviewed, summarized,
and included in this thesis under the proper section,
3. A questionnaire designed to meet the needs of this study was
constructed under the supervision of a competent worker in
this area.
4. During the month of March, 1958, questionnaires were sent to
the principals of the ten cooperating sdhools.
5. The data reoorted on the questionnaires were organized and
presented through proper tables, graphs, and figures, which
in turn, were analyzed and interpreted.
6. Conclusions, implications, and recommendations as were derived
from the analysis and interpretation of the data are presented
in this finished thesis copy.
Summary of.Related Literature.-»A survey of the literature in the
extra-curricular field revealed that there were many Important phases to
be considered in listing the views of various researchers. In order to
facilitate the discussion of the literature pertinent to this study, the
following sequence of topics were followed:
1. The origin of extra-curricular activities,
2. Organization of the extra-curricular program,
3. Objectives of the extra-curricular program.
4* The activity period in the extra-curricular program.
5. Scheduling the extra-curricular activity program.
6. Financial accounting of the extra curricular activity program.
7. Eveduating the extra-curricular activity program.
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Significant statements on the origin of the extra-curricular
activities as relate^ to this study are indicated in the sequential
statements which follows
Nielson and Hagen^ reports
The extra-curricular activity program has had a most
interesting history. Its nature and status, at different
times, have been determined by the religious, political,
economic, and social conditions in society.* Primitative man
was educated physically because it was necessary for him to
obtain food and defend himself against his enemiesj the
Chinese because of their policy of isolation, suppression of
individuality, absence of a universal language paid little
attention to physical development.
Speaking of the objectives of the extra-curricular activity program
2
Foster reports:
Every activity should beget civic-social-moral and other
worthwhile values. Thus a greater amount of supervision will
usually be needed by new organizations than by old ones; more
by athletics, dramatics, and similar organizations. In the
second place, school supervision is recommended because it
will protect the reputation of the organization and the school,
or employees must assume a certain responsibility; this
responsibility comes whether the activity or the meeting holds
forth on the school premises or elsewhere. The reputations of




Extra-curricular activity programs should be organized to
determine inter-school or individual chanpionship, where only the
best from each school is chosen to con5)ete. Their primary puiTpose
is to permit mass participation in various activities.
,1
N, P. Hagen and WinifredFidlspuPhysical Education for High Schools
(New York: A. S. Bernes & Company, 1937), p. 1
2
C. R. Foster, Extra-Curricular Activities in the High SchoolfNew
York: Johnson Publishing Company, 1935), p. 324.
3
N. P. Hagen and Winifred Neilson, op. 6it.
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Sears^ reports on the organization of the extra-curricular program
when he concluded that:
The tenn organization is widely used to refer to any collection
of persons, materials, procedixres, ideas, or facts, so arranged
and ordered that in each case the combination of parts make a
meaningful whole. An organization of men is an arrangement of
individuals whereby each member may contribute to or participate
in a joint activity, in conformity with a planned purpose and
procedure, to the end that the t^ents ^d energies of all may




All extra-curricular organizations and activities should be
supervised by the school and should be amenable to school control
and discipline. In the first place, school supervision is
recommended on the well proved theory that it is necessary if any
organization or activity is to accomplish sdl that it might.
Further, too much supervision is almost as bad as too little
supervision because it may stifle spontaneity and make it
difficult for the pupils to develop initiative. The amount of
supervision to be extended will depend upon several factors, such
as the type and eige of the organization or activity,
3
Sears reports:
There should be a faculty and student council which would
consider all matters concerning the policies and plans for
student activities. Assembly programs should be incorporated
into the student activity phase of the school life. At least
a certain number of assemblies should be allocated to the
student-activity council to enable it to stimulate cooperative
effort for the promotion of wortl:^ student enterprises.
1
,
Jessie B, Sears, The Nature of the Administrative Process (New
York, 1950), p. 3.
Z
T. M, Beam, Socializing Pupils Thi*ough Extra-Curricular Activities
New York; Scott Foresman and Conpany, 1931), p. 324.
3
Jessie B. Sears, Tracv Union High School Survey (Trat^, Cali¬
fornia Board of Education, 1935), p. 84,
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Koos^ assetts that; "Extra-curricular organization was sometimes
found to be rules to be followed, sometimes as admonitions concerning
practices to be avoided or encouraged, and sometimes in other ways,"
Lynch^ affirms; >
It was found that rural consolidated high schools' activity
period offered greater possibilities for the wide-spread develop¬
ment of extra-curricular activities, although in many instances
such organization failed because faculty and pupils were not ready
for such a step.
Tompkins^ speaks of the activity period in the extra-curricular
programs when he concluded that: "The use of the activity periods; is
related to the size of the school. The larger the school the less
likely it was to make use of an activity period. Of 10,925 schools
under study, two thirds reported having an activity period."
Moglll^ reports; "That of 613 schools that the homeroom met




The Greeks and Romans were the first to give extra-curricular
activities an important place. It formed a major part of their
1
Leonard V, Koos, "Trends in Secondary School Programs of Studies,"
School Review. XLI (September, 1932), pp. 497-507.
2
J. M. Lynch, "Commuters Don't Miss a Thing," School Activities.
(March, 1949), p. 223.
3
Ellsworth Tou^jkins, "The Activity Period in Public High Schools,"
U. S, Office of Education Bulletin. (Washington, D, C,, 1951) No 19, p. 13.
4
R. C, Moglll, "Educational Values of the Homeroom," Bulletin of the
National Association of Secondary School Principals. XXXV (Mgy, 1951),
p. 145.
5
George W. Frasier, An Introduction to Education for High School
(New York; Scott, Foresman Con^jany, 1937), p. 27.
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educational program. Many of the present philosophical ideas
controlling our present program dates back to this early era.
Further, that progress in the sciences cause the health reason
for extra-curricular activities to gain in prominance.
Barlett^ affirms: "That indoor life has replaced outdoor life to
a large extent. The physical restraint of the classroom, the Improper
adjustment of heat and light, tend to develop postural defects."
2
Reeder states:
We are living in a society dominated by a machine age, which
does less strenuous work by work which creates great mental
strain because of its monotony; transportation by machines rather
than on foot, concentration of population in large cities, crowded
residential districts; homes concentrated in size, families not
only having no back yard; but their homes are smaller; the
disappearance of the occupation called "chores," which in early
days were assigned to childhood; and often the elimination of
child play in or near the home; lack of country life promoting
health as it should; all of these conditions have created
environments conducive to physical inactivity. As a result, the
school had to take over this responsibility. Biologically, man
must have physical activity for growth, development, and
maintaince of physical and mental health. Just as mcuiual
training and home economics have been transferred as a
responsibility of the school, so is the extra-curricular program
being accepted as an integral part of the educational program.
3
Edmonson, Roemer, and Bacon report that:
Consensus of opinion and practice favor a period of some¬
where between thirty and forty minutes in length. The short
check period of from five to fifteen minutes at the opening of
the school day used in many schools should not be confused with
nor substituted for the regular homeroom dedicated fundamentally
to guidance.
1
Fred Bartlett, Garos. Dances and Activities (New York: Clark
Irvin and Company, I944), p, 27.
2
Reeder, et. al.. The Fundamentals of Public Administration (New




On scheduling the extra-curricular activity program, Johnston and
Faunce^ recommends
Scheduling an activity period as a regular part of the
school day at such a time as to offer the least possible con¬
flict with work and his schedules. Ths noon hour offers a fine
opportunity for an alternate activity period or for the sole
one in the school where all students remain at school during
the lunch hour.
2
Terry suggests "The assigning of periodd during the regular school
day for work of pupil organizations because it breaks down one of the most
significant differences between curricular and extra-curricular activities
and gives some ground for the prediction that the distinction ultimately
disappears entirely."
3
Concerning financleO. accounting, McKown asserts: "A permanent system
of accounting is wise juid that a wise handling of the purse will help to
Insure a helpful correlation and constructive supervision of the activities
concerned."
Ehnes^ reports that:
Misappropriation of fvoids by student treasurers, duplication
of fvmctions and activities prompted many school boards to create
a central treasury that acta: as a clearing house for all the
problems connected with the accountability of all co-curricular
fvuids.
1
Edgar G. Johnston and Roland C. Faunce, Studeht Activities in
Secondary Schools (New York:Prentice-.Hall, Inc., 1952), p, II9.
2 -■ ■ • ■ ' ' ■
Paul W. Terry, "General Survey of Practices: Junior High Schools,"
The Twenty-Fifth Yearbook of the Society for the Study of Education
(Illinois, 1926), p. 33.
3
Harry C, McKown, Extra-Curricular Activities (New York: The Mac¬
Millan Company, 1951), p. 578.
4
C. W. Ehnes, "Central Treasury for All Activities," Clearing
House XX7I (September, 1951), pp. 30-34.
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Fretwell summed up the situation when he wrote:
The school activity program has grown up with no planning
of its financial problems—that the school needs as good an
accounting system for this extra-curricular fund as it does for
the school funds administered by the Board of Education, for
the protection of edl concerned.
Celand offers two recommendations for financial accounting in
the following statementss
1. All disbursements should be made by bank check with supporting
voucher. In the signing of a voucher and check at least two
signatures, those of the high school principal or superintendent
and the sponsor of the individual activity.
2. That the best accounting procedures and educative practice
Implies cooperation of each separate account imder a planned
budget as largely as possible with the cooperation of the
students of the school.
Mocl^ make the following recommendations:
1, One of the most effective methods is to establish a general
or activity fund to which all sources of income contribute
and from which all expenditures are paid,
2. An agreement with the local bank by which no check can be
paid unless it bears the o. k. of the principal^ has done
much to guard against xmdue e:q>enditures and irregularities
in the use of funds.
3» Some schools in communities without banking services have
organized school banks to handle the activity funds and at
the same time, to give practical e^erience to students
in the commercial department.
1:,. r ■
Elbert K, Fretwell, Extra-Curricular Activities in Secondary
Schools. (New York: Houghton-Mfflin Conpany, 1931), p. 445.
2
G, L, Celand, "A Centralized System of Accounting for Student
Activity Funds," The Bulletin of National Association of Secondary
School Principals. XXVlil (January. 19AA). No. llq. no. 29-Z.6.
3
Albert Mock, A Manual of Student Activities (Indiana, 1952), p. 16.
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4* Some states now have lavs that require each school to
have a bonded treasurer, some teacher who is responsible
for all funds that come to the school other than public
sources.
1
In connection with evaluating the extra curricular program, McKown
is of the opinion thats
The simplest form of measurement is an e:q)ression of
opinion concerning the item to be evaluated, and the device
which may be used in ejqpressing opinion include sample reaction
of like and dislike, scope and rating cajxls. These evaluations
may be made by administrators, sponsors, participating students,
parents, patrons, and by con^jetent outside critics.
2
Beilingrath assettss
That pupils elected to office are superior to others
in respect to intelligence, school marks, occupational and
socio-economic status of parents, attitudes toward the school,
diversity of Interests, and activities, selecting more




Officers with larger constituencies tend to be superior
to those with smaller constituencies. More boys were elected
to office and they were a few months older them other boysj
but the girl officers tended to be younger than other girls,
while members tended to be superior to non-members.
Summary of the Basic Findings.—.The summary of the basic findings
of this study of the extra-curricular activity programs in ten con¬
solidated high schools in Southeast, Georgia, is presented below under
1
Harry C, McKoim, Extra-Curricular Activities, (New York: The
MacMillan Company, 1952), pp. 634-635.
2
G. C. Bellingrath, "Qualities Associated with Leadership in
Extra Curricular Activities of the High School," Contributions to
Education. Teachers College (New York, 1933), p. 167.
3
Marlon Broim, "Leadership Among High School Pupils," Contributions





The ten schools concerned in this study are located in Southeast,
Georgia, and are typical of the accredited Negro high school in the State
of Georgia, These schools show a representative spread in size or range.




The data on the to tail enrollment of the participating schools re¬
veal the following: the enrollment ranged from a low of 271 to a high
of 771 with a combined totaQ. of 4»458. The number of students in the
smaller schools,in relation to boys and girls, were coii5)arable to the
number in the larger schools. This indicates that the ratio of boys to
girls coincides favorably with schools generally.
The data on the enrollment of boys and girls, respectively, reveal
the following; there Were a total of 2,142 boys and 2,31$ girls with
a combined total of 4,45$* This close ratio of boys and girls Indicate




The data on the number of teachers in the ten schools reveal the
following: there was a total of 170 teachers employed ranging from a
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low of 8 to 5 percent to a high of 28 or 31 percent, with 59 males
and 111 females, respectively. The largest number of male teachers fell
in the bracket of 14-18 while the largest number of fonales fell into
the same bracket. This indicates that on a whole the pupil teacher
ratio is 26 to 1.
Number of Periods in the Daily Schedule
Tables4 and 5
The data on the number of periods in the daily schedule- reveal the
followings the periods ranged from six to seven periods a day with
no school having less than six periods a day. It was interesting to note
that the largest schools by enrollment used the seven period day
schedule. Similarly, the length of time provided for these activities
on a weekly time was from 50 to 55 minutes daily, with the weekly time
schedules beinff 250 to 275 minutes per week, as shown on Table 5, This
indicates that the time schedules are con^arable with high school
schedules all over the state.
lypes of Activities Offered in the Schools
Table 6
The data on the types of activities offered,in the ten schools re¬
veal the following: there were fourteen distihct activities in which
students participated. It was interesting to note that there was almost
a uniformity of extra-curricular offerings in the ten schools, ho\/ever,
the size of the school appears to be a determining factor in the number
of activities in operation.
54
Where Activities Were Held in the School
Table 7
Extra-curricular activities were held in the following places in
the schools gymnasium, atretic field, classrooms, auditorium,
special rooms, and other.
Total Number of Students Enrolled in Activities
Table 8
The data on the questionnaire. Indicating the number of students
enrolled in these activities reveal: the participating boys ranged from
a low of 37 to a high of 953, or 34»50 percent in basketball, while the
girls ranged from a low of 56 or 2.01 percent in the honor society to
a high of 526 or 18.65 in N. H. A. It was interesting to note that
while the highest concentration ill any one area was basketball, the next
highest concentration was in the N. H. A. Club. This is indicative of
the array of interests and unpredictable talents which imn the gamut
on the part of the students are not provided proper guidance in the
extra-curricular program.
Enrollment of Transported Studehts in Extra-Curricular
Activities
Table 9
The data on the percentage of transported students enrolled in these
activities reveal: the boys ranged'from a low of 48 or 4*62 percent to
a high of 192 or 18.49 percent, while the girls ranged from a low of 68
or 5.67 percent to a high of 200 or 16.67. This indicates that more
transported girls are participants in the extra-curriculeir program than
transported boys. While the extra-curricvilar program is not being con-
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demmed, a re-examination of the program should be immediately considered.
How the Activity Programs are Financed
Table 10 and 11
The data on how the activity programs are financed reveal: that the
extra-curricular programs are operated and maintained on a self-
supporting basis. The Boards of Education offer limited help in some
instances, however, there is no xwiformity of assistance In any area.
It was found, nevertheless, that parent-teacher organizations and
interested local merchants did much in support of the activity programs.
While these funds are not adequate, they do make it possible for the
activity programs to operate.
How the Activity Program Conplements the Total
School Program
Table 12
All of the schools felt that the extra-cxu*ricular programs aided
"a great deal" in keeping pupils in school! This indicates the importance
of the activity programs to these schools.
"What Results have come from The Extra-Curricular
Program?"
Table 13
This table reveeQ. data on results which have come from the extra
curricular activity program, including the following: improved scholar¬
ship, added interest in school, inproved class loyalty, better school
spirit, individual development, good character training, better social
development, better citizenship, lowered school scholarship, lower school
morals
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The Most popular Activities in the Xen Schools
Table 14
The data on the most popular activities in the ten schools reveal
the following; basket-ball ranked first in all ten schools for both
boys and girls with 1,900 and 1,600 for boys and girls, respectively,
with a total of 3>500 or 74.99 percent of all students in the ten
schools. While football polled a close second in relation to rank, the
band and ml:red chorus were polling third and fourth, respectively,>
This indicates, to a large extent, the popularity of sports in the
public schools.
Does the Extra-Curricular Program Aid in Keeping
Students in Schools?
Table 15
The data concerning the extra-curricular programs as an aid to
keeping students in school revealed that all ten schools responded
yes. This indicates the importance of the activity programs to these
schools.
Are Extra-Curricular Activities Scheduled?
Table 16
The data on the response to the scheduling of the activity program
revaled: 70 or 70 per cent of the schools indicated that activities are
operated by school-wide schedules. Three or 3 percent indicated that the
activities were understood and no school-wide schedule was made. The
smaller schools indicated the latter response.
57
The Time of Day in Which the Activity is Scheduled
Table 17
The data concerning the time of day in which the activities were
held revealed: six;ty percent or 7 of the participating schools indicated
the end of the day as activity time. Two or 20 per cent indicated the
first period after lunch and one school had a morning period scheduled.
This would indicate that the majority of the schools are traditionally
scheduling their activity period during the last period of the day.
Frequency of ibctra-Curricular Activity Meetings
Table 18
The data concerning the frequency of activity meetings in the
schools revealed the followings 7 or 70 per cent of the schools Indicated
daily meetings, one indicated weekly meetings and two met irregularly.
Number of Periods Which Constitute the Average Weekly
Program
Table 19
The data concerning the number of periods which make up the average
weekly schedule revealed the followings 70 per cent of the school in¬
dicated five period per week, 2 indicated 2 periods, and one indicated
1 period. It is Interesting to note that the five periods per week
schedule was indicated by the larger schools.
The Most Outstanding Problems Encountered in the Extra-
Curricular Program
Table 20
The data on the distribution of the responses concerning the
outstanding problems encountered in the extra-curricular program reveal
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the following: finance was the most pressing problem of the majority
of respondents. Scheduling and the lack of time were the second and
third ranking problems.
Conclusions.—The findings of this research appear to justify the
following conclusions:
1. The types of activities offered in the schools are limited
in relation to service and fundamental objectives.
2. There appear to be uniform practices concerning types
of activities offered in the schools.
3. The present program should be given more supervision
and guidance by the administration and faculty of the
schools so as to lend more effectiveness to the overall
operation of the program.
4. Certain aspects of the activity programs are operated on
a self-supporting basis, thereby limiting their operation.
5. The activity programs complement the total school program
in a variety of ways.
6. The respondents consider the activity program to be a worth¬
while program.
7. The respondents to the questionnaire indicate an unreedistic
view of the activity program on the part of the supervisory
and administrative personnel.
Implications.—The findings of this research warrant the following
In^ilications for educational actions:
1. These high schools should provide additional opportunities
for high school students to develop a real sense of
responsibility and to "grow up" and accept this as one of
their most iir5)ortant functions.
2. Careful thought should be given to the function and organization
of the extra-curricular program so that the service and types
of activity do not crowd out those things which involve more
student responsibilities and, therefore, more student
challenge.
3. Some consistent effort should be made to develop some means for
evaluation of activities in terms of the fxindamenteil objectives
of the school.
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4. The objectives of the program might well be the development
of skills, dynamic leadership, creative planning, effective
cooperation, and working as desirable competencies of the
individual students as participating members of school
activities.
5» The students should be surveyed to determine their preferences
and interests in regard to extra-cuivicular programs and
participation.
6. Ways and means should be studied continuously for the
financial Improvement of the activity programs.
Recommendations.—The data emalyzed in this study to a justifiable
degree would warrant the folloi/ing recommendations for stimulating an
ia5)roved program of extra-curricular activities in the ten high schools
in Southeast, Georgias
1. An in-service education program should be inaugurated, so that
teachers might receive training for extra-curricular
sponsorship,
2. A district or regional organization should be established to
deal with the overall program of student activities.
3. A standing committee on extra-curricular activities should be
established in each school composed of faculty and students
charged with the responsibility of coordinating the program
of activities,
4* The various staffs should re-examine their objectives and
procedures as presently used in the extra-curricular program
with a view toward such modification and/or refinement as
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A STUDY OF THE EXTRA-CURRICULAR ACTIVITIES PROGRAM OF TEN CON¬
SOLIDATED HIGH SCHDOLS IN SOUTHEAST, GEORGIA
Directions; Please read carefully each* Item on the questIbiaialre and
answer It accurately and honestly.
City or Towi Population
Name of High School Principal _____________
High School Enrollment; Boys Girls Total
Grades In the School: (Clrlce Grades) 8, 9, 10, 11, 12.
Number of Teachers In High School: Male Female Total
Number of Periods In Daily Program .
Length of Periods __________________________________________
Does this School have an Extra-Curricular Program? ______ _______
yes no
Are the Extra-Curricular Activities Scheduled?
_________
yes No
Does the Extra-Curricular Activities Program aid in keeping students in
School? Yes
_____ No -
To What Extend Poes the Program Aid? A ^eat deal - Some Not any
List the most popular activities in your school according to Rank:
1. 2. 3. . 4
5. 6. 7. 8
9. . 10. 11. 12
13. 14. 15. 16
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17. 18. 19. 20.
21. 22. . .
List the number of transported students participating in the extra-curricular
program: Boys ' Girls ___________ Total .




What period during the day are your activities held? Before? School___
First Period in the morning Period before lunch ■
During limch Period after lunch Last Period in
the day Tmmediatelv after school ^During the
evening .
How often do the activities in your school meet?
Daily __________________ Weekly _______________
Every two weeks ________ Monthly .
Annually _______________ Irregularly
List the most considered problem encountered in the operation of your
extra-curricular program:
Finances
____________ Lack of time _______________ Lack of
trained personnel Lack of facilities and Equipment
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Students' Choice of Activities Lack of Interested
Sponsors _________ Scheduling Co-ordination
of Program Increased Student Participation
Does the extra-curricular program aid in keeping students in school?
Yes No. 4
How are the extra-curricular activities financed in your school?
Boai*d of Education
______________________________
P, T, A, and Local Sources __________________
